SDAS NEWSLETTER - ISSUE 1 - JULY 2020

skills development
accessibility supports

OVERCOMING BARRIERS DURING A PUBLIC HEALTH CRISIS

SDAS Coordinator's Note

SDAS

This is the first in what will be a quarterly newsletter. The purpose
is to support the Skills Development Accessibility Supports
application process, as well as to share information and
experiences about disability and equity.
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As the COVID-19 public health crisis affects us all, a particularly
vulnerable group are those who experience disability and who are
trying to make a change in their lives through postsecondary
education.
It is a critical moment. How do we best support a person with a
disability who will be attending postsecondary education in an
educational environment that is likely significantly more virtual
and distant than ever before?

2020

As a province, as a town, as career practitioners, and as a
culture, we all have a role to play in supporting each person as
they need it. In this moment, it is more critical than ever to
recognize the highly individualistic learning needs of each
person.
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Distance learning through online technology can bring its own
barriers, including but not limited to technology cost, access to
the internet, independent learning, focus, cognitive demand,
vision, hearing, stress, and isolation, among many others.
Conversely, distance learning also has benefits, including the
flexibility and customization that many students prefer.
Explore needs and possibilities for your client. Use the Skills
Development Accessibility Supports Coordinator as a resource.
Connect with learning strategists and accessibility offices at
postsecondary institutions. Talk to your client. What do they need
to get through this moment in their life? What works for them?
Jonathan Hall
Skills Development Accessibility Supports Coordinator
TEAM Work Cooperative / Nova Scotia Works

WORK
EDUCATION
LIFE

TRANSITIONS

SDAS NEWSLETTER - ISSUE 1 - JUNE 2020

sdas aSSISTANCE
SDAS

drop
in
2020

PAGE 2/9

SDAS DROP-IN QUESTION SESSIONS
The SDAS Coordinator, Jonathan Hall, hosts drop-in sessions by Zoom call that are open
to all staff. Ask questions about your clients (confidentiality respected) or listen to
experiences with SDAS and applications. No advance notice is required.
Connection information: E-mail jhall@teamworkbridge.org
Every Tuesday: 1:30pm - 2:30pm
Every Thursday: 11:00am - 12:00pm
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SDAS GO TO GUIDE - 2020
The SDAS Go To Guide is an annual publication that provides assistance with the SDAS
application process and education about working with clients with disabilities. Distributed
by e-mail in April 2020. Available upon request subsequently through Jonathan Hall,
SDAS Coordinator.

SDAS NEWSLETTER - QUARTERLY
The purpose is to support the Skills Development Accessibility Supports application
process, as well as to share information and experiences about disability and equity.
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SDAS TEAM UP - DIRECT ASSISTANCE
Jonathan Hall
Skills Development Accessibility Coordinator
TEAM Work Cooperative / Nova Scotia Works
Email:
jhall@teamworkbridge.org;
Phone: 902-422-8900, ext. 122;
VRS:
902-593-0215;
Fax:
902-422-3992
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"It’s also about perception, isn’t it. Not only of the signal but also
of the subject. When some bodies are perceived as strangers, as
dangerous in advance of their arrival... The immediacy of bodily
reactions is mediated by histories that come before subjects...
You can be stopped by a perception. You can be killed by a
perception" (Ahmed, 2017, p. 145).
Ahmed, S. (2017). Living a feminist life. London: Duke University Press

Black and white image shows large group of ballet dancers wearign the same fancy costumes.
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New research: Summary
Supporting Postsecondary Students Who Use Assistive Technology
Goegan, L. D. D., Le, L., Rioux, B. P., & Daniels, L. M. (2019). Examining Factors that Support Continued Use of Assistive
Technology by Postsecondary Students with Disabilities. Canadian Journal for New Scholars in Education, 10(1), 28–41.
Summary by Jonathan Hall, SDAS Coordinator

Be Able To See the Benefit

The present Canadian study examines why some
postsecondary students with disabilities discontinued their use
of assistive technology (AT) while others continued (Goegan,
Le, Rioux, & Daniels, 2019). Postsecondary students with
disabilities (n = 85) at 3 Canadian universities were asked
about about how environmental, individual, and technology
factors influenced their experience with AT, their choice to
continue or discontinue use, AT training, and the impact of
training on their AT experience. The three most common
disabilities identified were learning disabilities(LD; 33%),
attention-deficit/hyperactivity disorder (ADHD; 18%) and
psychiatric disorders (e.g., anxiety disorder or depression;
18%). Factor analysis and deductive thematic analysis were
employed.

Self perception and self-awareness are important. Goegan,
et al.(2019) state that "service providers should place some
focus on ensuring students see the benefit from utilizing AT,
and how the AT can support students"(p.37). Students who
continued using AT understood the areas in which they
experienced difficulties, and understood how AT could help
them address their challenges.
Help Not Hinder

Students who continued using AT had a sense that AT
helped them overcome academic and disability-related
challenges. Those who discontinued using AT saw
technology itself as a challenge. Also, student responses
highlighted focusing, wherein AT either helped a student to
Individual Factor
focus or it became a distraction. For example, students who
continued using AT reported they were better able to focus on
The factor that had the highest association with continued use
class content rather than on the note-taking process itself.
of AT was the individual factor, highlighting the importance of
self-awareness and self-perception. Goegan et al.(2019) state
Students: Universal Design for Learning
that "while all of these factors are important for students to
continue to use their AT, emphasis should be placed on
Student recommendations followed universal design for
ensuring these individual factors are supported when
learning principles in that responses about booking
providing students with AT, where possible"(p. 36).
appointments, training formats, trainer competence, and
ongoing support reflected a range of options to suit individual
Quality Training for Students with Disabilities
needs.
Only a positive experience with high quality training
significantly predicted continued use of AT, while simply
accessing training did not. Consultations with support
services, the right fit, training, and having realistic
expectations about AT benefits, are all highly individualistic
experiences; yet they can be influenced by support providers.
Simply providing training is not sufficient and may result in
discontinued AT use. Training needs to be "congruent with
students learning needs, ensuring that they are properly
supported in their initial experiences with AT" (Goegan, et al.,
2019, p. 37). It is important to provide multiple formats for
training and increase the availability of resources to better
serve students with diverse learning needs. The importance
of ongoing support, the competence of trainers, the role of a
disability resource office, and providing trial periods for AT to
improve continued use of AT, were all discussed in the study.
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Limitations and Future Directions
Goegan et al.(2019) acknowledged that there may be
differences in the needs of people with different disabilities
that were not captured by their study.
Conclusion
The present study study is a preliminary analysis of factors
that support continued AT use among postsecondary
students with a disability. It highlights the importance of
training and also the individual, and how one’s motivations,
beliefs, and perspectives significantly impact one’s
understanding and use or abandonment of AT.
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"More recent understandings of the
disablement process draw on a social
and socio-medical approach, where a
health deficit or impairment is a
necessary but not sufficient condition
for disability. These definitions regard
as critical the social, attitudinal and
built environments that “create”
disability by imposing barriers to
participation for persons with abilities
outside the range defined as “normal.”
In this framing, disability is a social
construction rather than a
characteristic of an individual (Office
of Disability Issues, 2003; Oliver,
1983; Oliver, 2013)." (Tompa,
Samosh, & Boucher, 2020, p. 3)
Tompa, E., Samosh, D. & Boucher, N.(2020),
Skills gaps, underemployment, and equity of labourmarket opportunities for persons with disabilities in
Canada, Skills Next, Public Policy Forum, Diversity
Institute at Ryerson University and Future Skills
Centre, [Ottawa], viewed 24 Jun 2020, <https://fscccf.ca/research/skills-gaps-underemployment-andequity-of-labour-market-opportunities-for-personswith-disabilities-in-canada/
Picture shows the back of a man in a suit who is
standing at top of long staircase.
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Updates
Skills Development
Eligibility and
Canada Emergency
Response Benefit (CERB)
Individuals who have received a Canada
Emergency Response Benefit (CERB)
payment at any point in time are Labour
Market Development Agreement (LMDA)
eligible if they are no longer connected to their
employer. They cannot be on a leave.
This means that individuals who have
received a CERB payment are eligible to
apply to employment programs that are
delivered by Employment Nova Scotia
pending they meet all of the specific program’s
eligibility criteria.
This new eligibility applies to new applicants to
ENS’s programs.
Individuals are eligible if they received CERB
payments at any point in time, or if they are
currently receiving CERB, and no longer
connected to their employer.
There is no minimum time requirement for
which an individual must have been in receipt
of the CERB in order to be eligible for ENS’
programs (e.g. an individual who collected
only one CERB payment is LMDA eligible).
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Online Assessments
Case managers should be proactive in the use
of assessment tools, psychoeducational and
functional assessments, and in learning about
any prior assessments their client might have
had.
Depending on the public health situation as it
relates to COVID-19, case managers may
have trouble finding clinicians who will meet
with clients in a timely fashion.
There are clinicians available who are able to
assess clients virtually using online
technology.
To learn more about clinicians offering virtual
services, please connect:
Jonathan Hall
Skills Development Accessibility Coordinator
Team Work Cooperative / Nova Scotia Works
Phone:
902-422-8900, ext. 122
Fax:
902-422-3992
VRS:
902-593-0215
Email:
jhall@teamworkbridge.org
Website:
www.teamworkbridge.org
Address:
Suite 501,7051, Bayers
Road, Halifax, NS B3L 2C2
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Updates
Nova Scotia Community College
ReadSpeaker - No Access Offline
NSCC is now using ReadSpeaker, which is fully integrated with NSCC's online learning
platform Brightspace.
Premier Tools is no longer being used.
ReadSpeaker is only available online and won't be available for students when working offline
or for those who do not have an internet connection.
Therefore, case managers should be aware that they may need to request supplementary
assistive technology software in their SDAS application for clients who do not have a
regular internet connection, so they can use their technology when not connected online to
ReadSpeaker.
Learning Strategists
Case managers should ensure their clients connect early with a learning strategist, or
coordinator from their client's learning institution who is responsible for accommodations, to
help a client learn what supports and accommodations are possible in their program.
https://www.nscc.ca/getstarted/learning-support/accessibility-services/index.asp
Accessibility Services - Get Started Events
In August, there will be Get Started sessions online using Microsoft Teams, including sessions
specifically for people with disabilities:
Using Microsoft Teams Studying Online (finding good space, time management, etc.)
Sessions specific for students with disabilities using Brightspace (NSCC student portal)
NSCC Accessibility Services.
If you're a student experiencing disability-related barriers in the learning environment, please
connect with Accessibility Services to explore supports that may assist you.
https://www.nscc.ca/services/accessibility-services.asp
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“All in all, I think we have a lot to learn from people with
disabilities. When COVID-19 is over, I hope we step
back and think about where we’re at as a society.”
- Judy MacDonald, Director, Dalhousie University School of Social Work, April 30, 2020,
Dalhousie University ‘Open Dialogue Live’.

Image shows rows and rows of similar looking empty blue desks.

WORK
EDUCATION
LIFE

TRANSITIONS

SDAS NEWSLETTER - ISSUE 1 - JUNE 2020

PAGE 9/9

SDAS

News
letter
2020

Questions?
Jonathan Hall
Skills Development Accessibility Coordinator
TEAM Work Cooperative / Nova Scotia Works
Email:
jhall@teamworkbridge.org;
Phone: 902-422-8900, ext. 122;
VRS:
902-593-0215;
Fax:
902-422-3992
www.teamworkbridge.org
Suite 501,7051 Bayers Road, Halifax, NS B3L 2C1

WORK
EDUCATION
LIFE

TRANSITIONS

